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	Forest Bridge School  
school self evaluation and School Development plan
2023-2024

	Updated: October 2023  

	Senior Leadership Composition and Key areas of responsibility:
Headteacher – Elizabeth Farnden
In role since pre-opening 2015. DSL, Assessment Lead, Admissions; Attendance Lead; Staff well-being; CPD 
Deputy Head Teacher – Stef Seymour

In role since September 2023 and with the school since 2015. Lead on Curriculum; Teaching and Learning; Lead of Cohort Team and Curriculum Lead Team. Shadow DSL and Lead on Environment

Lead Behaviour Analyst – Roxanne Dickson
In role since Autumn 2020. Quality of Applied Behaviour Analysis, including analysis of Behaviour Intervention Plans and any incidents of restrictive interventions; Research; Curriculum area: Employment Pre-requisites and Communication
Lead Behaviour Analyst – Ceri Elliott

In role since September 2023. Quality of Applied Behaviour Analysis, including analysis of Behaviour Intervention Plans and any incidents of restrictive interventions; Research; Curriculum area: Employment Pre-requisites and Independent Living Skills.

	See about FBS sheet

	Context
	· We are a free school for children aged 4 -16 with a primary diagnosis of Autism. We opened in September 2015 and are now in our 9th academic year. 

· We only have 1 reception age child in 23-24.
· We operated from a temporary site until February 2021, we opened to pupils in our new school on the 1st of March 2021. 

· Our vision is to be a leading provider of education for children and young adults with the primary diagnosis of autism.  Combining Applied Behaviour Analysis, evidence-based therapy and effective personalised curriculums to enable pupils to fulfil their potential, prepare for adulthood and lead happy lives.
· We had 38 pupils in our first year and in our second and third year we had 59 pupils, we had 64 pupils in our 4th year, 73-79 pupils in our 5th year and 82-86 pupils in our 6th year, 97-100 pupils in our 7th year, 103-109 in our 8th year. Our pupils have a wide range of cognitive ability (from Early to Advanced Learners).  Our PAN was 96 and as of 2023 is 112 (in our building built for 96 pupils). 
· We had 12 class groups from September 2022. We opened a 13th class group in primary in January 2023 to support local need. 

· 26 Girls (23%) and 86 Boys (77%) (Oct 2023) 
· We classify our pupils into 4 learning cohorts: early learners, intermediate learners and advanced learner, with linked curriculum and teaching strategies. There is a fourth cohort (EYFS/KS1) that functions as an entry cohort before our pupils are classified.
· While all of our pupils have autism approximately 70% also have 2nd or 3rd diagnosis making our pupil population very complex.  
· Minority ethnic groups make up 57% of our pupils which is significantly higher than the national average (32%).  White-British at 43%, 15% Indian, 10% Mixed – any other mixed background, 8% Pakistani, 8% White – any other background. (June 2023) 
· Our school deprivation factor is significantly lower than nationally.
· 10 pupils identified with EAL (September 2023) this is close to national average.

· 12 pupils receive Pupil Premium (September 2023) this is significantly below the national rate in special schools. 
· We have almost no mobility in pupil population outside of year on year increases of pupil numbers and year 11 pupil leavers.
· Attendance in 22-23 was 90.4% including 1.7% educational activity offsite and 2.3% unauthorised. We had two long absences of pupils in 22-23. Attendance in 21-22 88.26% including 1.67% which was educational activity offsite; 1.83% unauthorised, .04% unexplained.  This is at the top end of special schools nationally.  We had two long absences for pupils in 21-22. 
· We have had no exclusions of any type since pre-pandemic; We record restrictive procedures and have a downward trend of the need for seclusion or restraint despite an ever-increasing pupil population.

·  RBWM is our largest commissioning authority with approximately half of the pupils with the rest of the pupils coming from 11 other boroughs.

· Interest in the school is high. We have an active waiting list of approximately 150 pupils. 

· We employ a team of approximately 130 staff.  This team includes highly qualified specialists within the fields of autism education, behaviour analysis and therapies (Arts, OT and SaLT).

	Progress against previous inspection

	Areas to improve:

Strengthen leadership and management by:

1. distributing leadership responsibilities more widely so that more staff contribute more directly to shaping the school’s future direction

2. refining safeguarding systems and processes by developing the school’s own in-house expertise

3. enhancing the school’s curriculum so that it includes a stronger emphasis on informing pupils about future opportunities

4. Accelerate pupils’ progress in writing by providing high-quality opportunities for pupils to write in a range of subjects
	Progress to date:

1. The distribution of leadership responsibilities provides the head teacher with the opportunity to hold the SLT to account and increasingly for the SLT to hold middle leaders to account and this is embedded through active involvement and contribution to the SEF, SDP and quality of provision updates well as inclusion in governor meetings.  Quality of Provision in each cohort is increasingly led by our cohort leaders with SLT support, guidance and quality assurance as required.  Additionally, two more middle leaders, our Therapies Lead and Training Lead (starting April 23’), means that increasingly the direction of the school is shaped across numerous areas by those outside of the SLT. The increase in distributed leadership has allowed the headteacher to become more outward facing (including doing some SIP work, becoming a NASS (National Association of Independent and Non-Maintained Special Schools) trustee (Chair), and a focus on the Trust’s growth strategy alongside governors.
Curriculum leaders have changed over the years (although currently an overwhelmingly new team), the team in place in 2020-2021 were heavily involved in developing our new curriculum alongside the therapies team.

2. All members of the SLT and middle leadership team have been trained (new members due to be trained) to Designated Safeguarding Lead level which ensures robust cover for child protection and safeguarding issues is always onsite.  Supervision is provided externally to members of the team who want that option.  The entire team meets half-termly to discuss, support and challenge each other about actions around safeguarding pupils. Safeguarding is on the agenda for all class, mentor and SLT meetings.  
3. The school launched the FBSC (Forest Bridge School Curriculum) in September 2020, the curriculum has been constructed so that it is ambitious and designed to give all our pupils the skills, experiences and knowledge they need to reach their best outcomes in life.  Each domain is coherently planned, with internal referral points to Speech and Language, Occupational Therapy and Creative Arts therapy support, and fully incorporates all areas of Preparation for Adulthood as well as other frameworks such as EYFS and the Gatsby Benchmark. 

A range of qualifications for KS4 pupils have been achieved by our four sets of leavers and pupils in KS3/4 including GCSE’s, NVQ Level 1 in Food Preparation and Cooking, Level 1’s in Motor Vehicle Studies; Functional skills in Maths, English and ICT and Entry Level 1-3 in English, Maths and ICT.

       A rich range of experiences to enhance the curriculum and give pupils opportunities, at an appropriate level, to look towards life after FBS (whether work experience, independence in the community or visits to local colleges).
4. In addition to the traditional teaching of writing, the curriculum embraces every functional opportunity for writing across the curriculum.  In addition, the OT’s run regular handwriting groups/interventions which have consistently improved stamina, formation and readability.  The school has refreshed it’s training and use of the Read, Write Inc program to support reading and writing implementation and impact.

	School development priorities 23-24

	Quality of Education - Ensuring the intent, implementation and impact of the FBSC is understood by all; implemented consistently in a natural and functional way and the impact is positive across all cohorts. 
Behaviour and Attitudes – To ensure pupil behaviour expectations (including attendance, low level disruption and anti-bullying) are high and consistently addressed across the large staff team.  
Leadership and Management - To continue to develop the leadership of the school including embedding distributed leadership across SLT, Middle leaders and Curriculum leaders and class leads. 



	QUALITY OF EDUCATION 

	Strengths 

Strengths continued
	Intent

· The school has launched the FBSC in September 2020. The curriculum has been constructed so that it is ambitious and designed to give all our pupils the skills, experiences and knowledge they need to reach their best outcomes in life.  It is coherently planned, with internal referral points to Speech and Language, Occupational Therapy and Arts therapy support, and fully incorporates all areas of Preparation for Adulthood as well as other frameworks such as EYFS and the Gatsby Benchmark. 

· In Summer 2021 and 2022, the curriculum leaders extensively refined 10 out of the 12 domains (except for ICT & Communication) to include more PLOs, remove non-relevant PLOs or combine PLOs in order to make the FBSC more in-tune with FBS practices, teaching and learning strategies and cohort-sensitive goal and outcome setting. The end result was an assessment tool (FBSCAT) that saw a 50% increase in outcomes across 11 domains. 

· The quality of teaching and learning (education) at Forest Bridge school is good and increasingly outstanding.  Pupils are highly engaged in their learning across the areas of their curriculum.  The learning of the pupils goes through three stages at Forest Bridge: acquisition, generalisation and then maintenance as they further develop the skills towards independent learning.  These stages are planned for and are key to our pupils learning and the robustness of that learning.  

· Consistent reduction of behaviours of concern across pupils leads to an increase in the time spent learning and improved outcomes for the pupils.

· The quality of education in 12 out of 13 classes were judged to be good with 1 class outstanding in Summer 2023. 12 out of 12 as Good in Summer 22.  In September 23 we have 6 trainee teachers, 3 of which are at the beginning of their journey and 2 ECTs making the quality of mentorship essential to maintaining the quality of education across the school.   
· We have a robust system that judges the quality of education across 13 elements. Joint observations take place each term (weekly informal observations by mentors for trainees and staff new to the school) with termly moderation of planning and book looks providing further scrutiny and feedback on improving the quality of education.  Using these criteria, we judge the quality of education over time to be good across the school with some outstanding practice.

· Arts Therapies, Speech and Language (SALT) as well as Occupational Therapy (OT) form part of the pupil’s daily offer when identified within their EHCP. Class teams refer pupils for Art Therapies, SALT or OT support where they have identified the need for it. 

· Therapies (Arts, SaLT and OT) have been actively incorporated into teacher/supervisor meetings, creating a collaborative space where educators and therapists work together to enhance the learning experience. Learning walks have been implemented to ensure the effective implementation of therapies and their role in the curriculum. Clinical leads, in collaboration with the Head of Therapies, conduct these walks to observe how therapies align with the curriculum and identify areas for improvement. Therapists have a solid understanding of the expectations and requirements for reporting progress on the curriculum targets, enabling them to accurately document and track student progress. The communication between therapists and their respective classes has shown significant improvement. Therapists actively engage with teachers, students, and other staff members to foster effective communication channels. 

	
	· Staff bring together the best practice from the field of education, the field ABA and Speech, OT and Art therapy.  All staff complete the ‘New to FBS’ training during their first term of employment. Weekly coaching sessions for members of the school team take place and the impact on the quality of education is significant.

Implementation

Curriculum 
· Class leaders create an environment that focuses on pupils. This is monitored through our environmental checklist and learning walks. 
· There is a broad, balanced and appropriate curriculum on offer to all pupils based on individual needs and identified pupil priorities linked to their Personal Learning Objectives (PLOs).  

The Curriculum Handbook, launched in Autumn 2020, has been reviewed and re-written for Autumn term 2021, to reflect fully and in depth all the FBS practices, policies, disciplines and culture. This has been done alongside the school improvement partner who acted as a critical friend. Training reflecting the updates has been conducted in a staggered fashion across all relevant school staff (SLT, MLT, Curriculum leaders, class leaders, therapy staff). Further updates were introduced in 2022 to reflect the EYFS/KS1 cohort goals and aims.  

· A handbook, titled ‘How to PLO’ that guides educational professionals of all disciplines on how to navigate the FBSCAT, set appropriate goals, follow progress monitoring cycles and procedures has been launched in Summer 2021 in order to streamline and formulise the actions necessary for the design of an individualised curriculum. 

· Curriculum leaders, across Teachers, ABA supervisors and therapies, are in place for all 12 domains.  All curriculum leaders have action plans in place for their respective curriculum domain. 
· Therapies work collaboratively alongside class teams and tutors to implement, model and monitor pupils progress where these targets form part of the pupil’s EHCP curriculum on offer. 
Assessment & Planning

· As a school we measure individual progress across the 12 domains of the FBSC.  

· With the launch of this new assessment tool in September 2020 and its extensive update in Summer 2021, we will establish over the first three years what progress looks like across our learner cohorts to inform our judgements of if progress is Outstanding, Good, RI or Inadequate.

· The continued refinement and review of the PLO’s (Personalised Learning Objectives) ensures pupils make sufficient and meaningful progress based on their individual needs. The PLOs are also linked to each learner’s EHCP’s and are reviewed annually through the Annual Review process. Pupil progress meetings are held, with review and action plans and case studies put in place as required to support any underachievement and celebrate outstanding progress.

· Planning has been a long-term strength across the school as teachers and supervisors work together to create highly differentiated planning for individual pupils.  
Impact

· All pupils achieve equally well across the curriculum, particularly within their targeted Personal Learning Objectives.  Our Early learner cohort progress more slowly through the entire curriculum but equally well on targeted objectives/PLOs, in line with their needs.  Pupil Premium pupils continue to achieve equally or better outcomes then the rest of pupils.

· The school holds pupil celebration sessions where a class or therapy team present a short case study of a pupil success.  This allows the whole school to share in pupil success.
· OT has conducted and successfully run class wide handwriting interventions with identified groups of pupils, in order to further enhance and develop students handwriting.

· A range of qualifications for KS3/4 pupils are achieved for our learners, alongside a range of destinations.  See grid of qualifications and destinations.


	Priorities from previous year:

1. To expand the involvement of all disciplines that provide provision by fully including the therapists in the selection, monitoring and progress reporting of FBSC outcomes, linked to EHCP outcomes and strengthen our holistic approach to pupil progress.
2. To improve the understanding of the stakeholders (parents, staff and pupils) of FBSC/across cohorts and expected learning journeys in each area.  

3. To improve staff confidence, understanding and delivery in how to teach reading and impact on pupils’ learning.
4. To further improve the quality and frequency of NET (natural environment teaching) and Functional opportunities and make consistently available across all classes.

5. Expanding externally accredited programs across secondary cohorts.
	Impact of actions:

1. Therapies have been actively incorporated into teacher/supervisor meetings, creating a collaborative space where educators and therapists work together to enhance the learning experience. Learning walks that started with the school improvement partners’ last visit have been implemented to ensure the effective implementation of therapies and their role in the curriculum. Clinical leads, in collaboration with the Head of Therapies, conduct these walks to observe how therapies align with the curriculum and identify areas for improvement. Therapists have a solid understanding of the expectations and requirements for reporting progress on the curriculum targets, enabling them to accurately document and track student progress. The communication between therapists and their respective classes has shown significant improvement. Therapists actively engage with teachers, students, and other staff members to foster effective communication channels.

2. Cohort document updated and actively shared with governors.  All curriculum journeys drafted, being reviewed for roll-out to stakeholders. 

3. Training rolled out across staff impacting on the quality of implementation. A strategic day of support including an additional half day of training with RWI is scheduled for Autumn.

4. NET had a wide number of trainings throughout the year and a focus within senior tutors training. The EYFS/KS1 Cohort lead, from Sept will focus on leading and planning for continuous provision in the cohort instead of having a curriculum area.  This will lead to a significant increase in NET opportunities!

5. In addition to AQA we are now a NOCN centre. We had 17 pupils achieve a range of qualifications in Entry Level 1, 2 and 3 and Level 1 in English, Maths and ICT.  The Duke of Edinburgh has been introduced and silver and bronze awards are being worked towards.

	Areas for development

Ensuring the intent, implementation and impact of the FBSC is understood by all; implemented consistently in a natural and functional way and the impact is positive across all cohorts.
	1. Ensure ECT and Trainee teachers are supported to rapidly acquire the knowledge and skills to deliver at least good quality provision. Lead SJS
2. Increase the curriculum knowledge of all our teachers and supervisors. Lead SJS
3. Ensure the quality of training, coaching and mentorship is consistently high across the school.  Lead SLT
4. Conduct a deep review of the curriculum to ensure it is cohesive as a whole. Lead SLT
5. Evaluate developing further tools to support staff to sequence teaching and identify gaps. Lead SLT

	Progress made:

Autumn term


	

	Progress made:

Spring Term


	

	Progress made:

Summer Term
	


	BEHAVIOUR AND ATTITUDES 

	Strengths
	Behaviour

· Staff are quick to put in place individual and class wide behaviour intervention plans to reduce behaviours of concern and are consistent with their implementation.   When physical restraint/intervention is required, staff follow Professional Crisis Management (PCM) protocols and follow up with pupils, staff and parents is always handled sensitively and professionally.  68% of staff as of Summer 2 2022, are trained in PCM to the level required for their cohort. 

· Overall, behaviour is good or outstanding across the school and when there are challenges these are dealt with in a calm and respectful way.  Protocols are in place for calling for additional help.  ABA Supervisors are based in classrooms which has had a positive impact on proactive behaviour support and in the moment training of staff. We have seen a correlation in the data since Spring 2 (2021) with restraint and seclusion occurrences being at their lowest over time despite increasing number of pupils. 

· Clear procedures around how and when to fade behaviour systems have been designed and introduced in order to ensure that the systems are being monitored for impact and promptly withdrawn when the behaviour decreases, and they are either no longer necessary or the pupils will benefit from least intensive systems in place with the aim to be withdrawn completely when appropriate. 

· Families are well supported with dealing with behaviour at home through parent training, sharing of behaviour strategies and home visits where deemed useful. Some families are further supported with 1:1 meetings, support to gain access to benefits or individualised time to chat or trainings. In addition, certain pupils are referred to Art, Drama or Music Therapy when other mental health needs have been identified to be affecting their behaviour and overall well-being.  

· 10 pupils were linked to bullying behaviour in 21-22 and 9 pupils in 22-23.  A secondary wide anti bullying behaviour plan was introduced in January 2018.  The plan teaches pupils acceptable alternatives to bullying behaviour.  Since the implementation of the anti-bullying strategy a notable decrease in the number of bullying behaviours was observed (reflected on pupils’ individual targets and continuous data collection and monitoring procedures). Additional training was administered on the ‘stop, walk, talk’ strategy of bullying that has already been implemented by upper primary intermediate learners (February 2022). We had a cohort meeting for bullying across advanced learner classes to re-iterate the Antibullying BIP, brainstorm and adapt/adjust according to needs of each classroom and/or pupil (January 2022).   Achieving consistency across the school and cohorts remains a focus.   
Attendance

Historically Attendance goals have been 93% and this was achieved prior to the pandemic.  Attendance has been lower since the pandemic (in line with national figures).
The Headteacher is the attendance lead with the support of the Family Support Worker.  

Since September 22’, we joined RBWM’s Attendance Lead Network; changed our arrival and registration procedures to more accurately capture late arrivals; started action plans for any pupils where there are concerns over attendance – including phone calls to all those parents in Jan/Feb 23’.


	Actions from previous year:

Since September 22’, we joined RBWM’s Attendance Lead Network; changed our arrival and registration procedures to more accurately capture late arrivals; started action plans for any pupils where there are concerns over attendance – including phone calls to all those parents in Jan/Feb 23’.
1. To launch our Designated Mental Health Leads work within the school.

2. To organise a team of staff members dedicated to ensuring a mentally healthy school outlined in the 8 core principles.
3. To assess what we are doing well as a whole school and where there is need/gaps in our mental health provision.
4. To continue to support staff well-being and develop new strategies for each cohort.


	Impact of actions:

Significant decrease in the numbers of pupils arriving late.

1. 4 of 4 training sessions were completed. Student voice has led on coronation day, helped with interviews and attended a governors meeting. They are enjoying the fortnightly meetings. Arts Therapies team building has started, covering 4 of 13 classes through arts workshops.   
2. Mental Health Awareness Team (MHAT) – 19 people meeting fortnightly; 80% of the team are trained in a foundation course as mental health champions provided by place2be. Some staff trained in being an emotionally available adult, to help support young people struggling with visible signs of mental ill health. 

3. Surveys were designed and completed by all stakeholders and the results are influencing priorities for 23-24

4. Feedback from well-being forums has had some immediate actions – change to mentoring of ABA supervisors; change to PPA structure for Teachers and ABA supervisors to enable more peer support; Increased PPA time for teachers given high expectations on level of differentiation and clarity so all of class team can follow; Extra microwave in staff room; It has also led to the development of two pathways for Senior Tutors (ABA sup pathway and Teacher pathway) this is in final stages.  Senior tutors have been involved in the process to look at what they do and what Band 1-3 might look like.


	Areas for development

To ensure pupil behaviour expectations (including attendance, low level disruption and anti-bullying) are high and consistently addressed across the large staff team.  

	1. To improve pupil attendance. Lead EF
2. To develop with staff and pupils (as appropriate) principles around low-level behaviours/disruptions per cohort to improve consistency across the staff team. Lead CE
3. To further develop with staff and pupils across cohorts and primary and secondary our anti-bullying strategies. Lead RD
4. To further develop the work of the Designated Mental Health Lead and the MHAT. lead CD (oversight EF)

	Progress made Autumn Term
	

	Progress made Spring Term
	

	Progress made Summer Term
	


	PERSONAL DEVELOPMENT 

	Strengths
	Personal Development & Welfare

· Pupil’s personal development is often exceptional. The school consistently promotes the extensive personal development of our pupils.  This is embodied within the FBSC, which extends far beyond the academics. The school goes beyond the expected, with personalised curricula that offer pupils access to the most appropriate (to the individual) range of opportunities and rich experiences. The school further nurtures, develops and stretches pupils’ talents and interests. For example: supported one pupil to enter a local track event.

· Staff acknowledge individual pupil’s voices in their day-to-day education by having them contribute to their behaviour systems, choice of lesson materials or instructional location and allowing pupils to choose what they are earning for sustaining appropriate behaviour and/or high levels of engagement. Some classes have a suggestions/complaints box.

· Showing respect for other’s views and ideas is a challenge for some of our pupils.  Staff are vigilant in tackling these attitudes within pupil’s individual targets, behaviour intervention plans, reinforcement strategies and certificates that are given for recognition of tolerance.  An example of how safe and accepting our pupils can be, was a lesson about different families in one our KS3 classes, this included same-sex families.  Each pupil needed to place their name under one of the types of families.  One of our pupils who comes from a same sex family, placed his name under that heading.  He does not typically talk about this, and all the pupils were very supportive. 

· The FBSC allows pupils to enjoy a rich social skills curriculum which includes a range of topics including anti bullying. Social skills objectives are included on PLO plans, demonstrating our approach to developing the whole child.   All secondary classes have access to a social skills club weekly which allows them to practice their social skills with other classes.
· Families have reported an improvement in their child’s overall happiness and mental well-being at home, which has improved their relationships with their siblings and ability to better access the community.

· A varied programme of enrichment is offered including horseback riding, mini-golf, music, sports, dance, skiing, shopping, gardening and cooking.  Many pupils have developed new interests and hobbies in areas that they previously had little to no experience. Enrichment is part of the STEAM section of our Forest Bridge School Curriculum (FBSC).

· The wide range of individual and school wide objectives, programmes and opportunities which impact on pupils’ personal development, independent skills, community inclusion, health and wellbeing, behaviour and welfare are included in the FBSC and our PLO’s.    

· Since September 2021 we have for the first time a Head of Therapies who is also an Art therapist. They have also become the Senior Mental Health Lead and have rolled-out for the first time in FBS history short term group art therapy sessions with selected groups across the school that were reported to be a huge success for many of the pupils both by staff and pupils themselves. 

	Actions from previous year:

Increase the presence and use of student council.
Introduce Duke of Edinburgh
	Impact of actions:

Student council’s voice in special days/weeks has become integral to the planning.  They pupils led on the planning the activities for Mental Health and Wellbeing week and Pride celebrations.
Duke of Edinburgh has been launched with staff, parents and pupils with expeditions being planned in 23-24.

	Areas for development
	Achieve awards in Duke of Edinburgh and embed in annual planning.

	Progress made 23-24
	


	LEADERSHIP AND MANAGEMENT 

	Strengths
	Leadership during the pandemic

· Leadership has been exceptional during the pandemic.   Governors worked alongside the Headteacher and other senior leaders to ensure the FBS community was as safe as possible in the circumstances.  This included taking bold decisions around PPE and running an extremely tight operation around symptoms, isolation and testing.  It also included all leaders, including class leaders, increasing the level of pastoral support they provided to their teams.  Staff and parents have regularly thanked the school for their diligence, and it was highlighted by their SIP. 100% of staff felt the school was well led throughout the pandemic.

School Vision and Engagement with community 

· In a recent staff survey most staff were proud members of the staff team and enjoy working in the school.  
· The school is outward facing and shares best practice locally through their termly meetings with local special schools, regionally we take part in the ABAiS – SIG (ABA in schools Special Interest Group) - Head Behaviour Analyst is the Chair since September 2020, nationally the Headteacher has completed SIP training to become a NASS SIP partner and has started to provide specialist advice to other schools. The school was the only ABA school presenting at the ABA International Conference in Nov 2017, Sep 2019 and at the European Association of Behaviour Analysis Conference in Sep 2018, and in June 2022 in Tampere, Finland.  We also recently presented at the 4th ICARSS in Oxford, November 2021 and the ResearchED in Maidenhead, April 2022. 

Safeguarding
· External safeguarding audits take place annually. All members of the SLT and middle leadership team have been trained to Designated Safeguarding Lead level which ensures robust cover for child protection and safeguarding issues is always onsite.  The team meet half-termly to review pupils and provide appropriate challenge and support around safeguarding of pupils.
· Safeguarding is a standing item on all SLT/MLT and mentor meeting agendas. 
Governance
· Skills audits drive Governor recruitment and over the years this has led to additional skills in relation to human resources, finance, project management, ICT, ABA, Autism and Leadership.
· Attendance at board and committee meetings is good with Governors providing support and challenge to the school leadership team.
· Governance terms of reference are reviewed annually, and governors possess a range of expertise.
· Chairs meet monthly with Head and review monthly management accounts.
· Governors regularly visit the school, attend parent coffee mornings and school events, giving them first-hand experience of the school.
· Governors receive regular reports from external advisors, including a SIP, an ABA consultant and a safeguarding auditor. Governors monitor actions recommended in these reports through the committee process.

	
	Parental Engagement

· Parents input into their child’s Personalised Learning Objectives (PLOs). There is a parent questionnaire that forms part of our FBS assessment tool.  Creative solutions or training are provided to parents to help overcome extremely challenging circumstances. (ex. Improving attendance – breakfast completed at school; transfer toilet training/dressing to home – either in school training or at home)
· Parent training sessions take place on a range of topics including personalised training on individual children. Regular coffee mornings with our Family Support Worker and various foci or guests (Parent advocacy; Friends of Forest Bridge; Governors, consultation on website re-design)
School leaders ensure a motivated, respected and effective staff while considering workload

· The staff team is highly qualified, and leadership are encouraging and supportive of the gaining of additional qualifications.  This has allowed the leadership team to build capacity and manage talent effectively for succession planning at the teacher, ABA supervisor and ABA Senior Tutor level as well as investing in leadership training at both the senior and middle leader level. Over the last 8 years we have supported leadership training for middle and senior leaders (15 staff) and new teachers (12 staff) and ABA qualifications (5 staff).  Our goal is to grow our own staff and develop talent.

· We are very aware of workload issues.  Since September 2018, the school has had a specific focus on staff well-being.  Including, staff meetings/trainings, the re-invigoration of staff voice (with a key focus on well-being), the start of such initiatives such as Chatterboxes and providing access to staff counselling since Autumn 21 to support the increased mental health needs following the pandemic. 

· We are constantly seeking new initiatives to reduce workload connected to classroom administration, such as printing to stickers to minimise time spent cutting and sticking items into curriculum books.  Well-being forums launched in Autumn 22’ for each cohort of staff have proved invaluable in taking action and are planned annually.
· Personalised weekly mentorship is provided to each member of the Teacher, Therapy, and ABA supervisor team, ensuring well-being support is timely and that support is provided in a quick and effective manner to ensure the best outcomes for staff and pupils. Senior Tutors?

· We provide generous PPA for all teachers, recognising the work that goes into planning personalised curriculums (above guidelines) and extended our PPA times to ABA supervisors, we have adjusted the marking/feedback and assessment policy to reflect guidance on marking and workload. Our home school communication policy provides efficient and effective feedback to parents, reducing workload for staff.

· There is a staff wide reinforcement system in place, rewarding staff with praise on a staff gratitude board and fortnightly shout outs at briefings.  Shout outs feature on class team meeting agenda and successes of the week feature on class leads and leaders weekly mentor meeting agendas.  This helps promote a really positive atmosphere but also helps with staff recognition, retention and increasing motivation. 

· Staff consistently report the school is understanding and they feel supported with well-being issues, such as grief and health issues (including mental health).  There is a dedicated staff wellbeing room within the school, staff members can utilise it when they feel overwhelmed, staff can also access this space to pray.



	Strengths
	Self-Evaluation and improvement

· Tools to inform the self-evaluation include: termly joint observations, weekly coaching of leaders, teachers, curriculum leaders, cohort leaders, supervisors, senior tutors and tutors, termly fidelity checks on teaching strategies and BIP’s of classroom staff with termly monitoring at class and school level, termly book monitoring (PLO Folders and pupil’s Curriculum books), quality of provision updates from senior, middle and curriculum leaders, weekly training evaluation forms by all staff, regular learning walks of the whole school on a termly basis. Incidents of high-level challenging behaviour or use of restrictive procedures is monitored half-termly at the class and school level.  This is also analysed across academic years.
· Whole school training has further been streamed into cohorts of staff as is appropriate to best meet the wide range of training needs. Whole school training has been adapted to reflect the needs of the classrooms and has turned from weekly to fortnightly with class-based training occupying the slots and delivering bespoke and tailor-made training by class leaders to staff members following a pre- and post-poll (January 2022 and April 2022 respectively)

	Focus of improvement previous year:

1. Improved communication within, to and from SLT, from Cohort and Curriculum leaders to the rest of the school.
2. For cohort leaders to consistently take on the responsibility for their allocated teams and the quality of provision.
3. For curriculum leaders to refine their knowledge across cohorts of the intent, implementation and impact of their domain.
	Impact of actions:
1) SLT annually agree and sign a code of conduct, which includes elements around communication.   SLT are meeting in addition to SLT full meeting each week we meet for brief catch up daily and are using emails more effectively to inform each other of information relayed, decision taken or potential challenges developing.  Staff pulse over the year consistently noted that communication is improving.  A procedure around new policy/procedures and staffing is in place.  A ‘you said, we did’ board is up in staff area to highlight how we have made changes based on staff feedback.

2) Cohort leaders continue to increase independence in responsibilities.  A new cohort lead started in June 23 (internal promotion) – she has praised SLT for the smoothest transition into a role ever, continuing to show the value in consistently following the Optimal Model for Learning and phased handover of responsibilities.

3) Curriculum book looks, planning checks and learning walks are part of the regular activities that curriculum leaders undertake to understand their area across the school. Collaboration meetings between ABA Supervisors, Class Teachers and Therapists took place in Summer 23, where curriculum leaders led a session on their area to support sharing of best practice and great ideas.  Curriculum leaders have all drafted their learning journeys.  The process of doing this has increased understanding of intent and desired impact across cohorts.   Supported deep dives/curriculum leader support have occurred across the curriculum and curriculum leaders have praised the opportunity to do this in a supportive way.


	Areas for development:
To continue to develop the leadership of the school including embedding distributed leadership across SLT, Middle leaders and Curriculum leaders and class leads.
	1. Improve the consistency of class leadership and expectations across the school. Lead SLT
2. Continue to improve the independence and consistency across the middle leadership team. Lead SS
3. Review job descriptions, corresponding interview process and induction, create support grids (for consistent use by mentors using optimal learning model) and responsibilities documents for all roles in the school.  Lead SLT w/NMG
4. Governors and School Leaders to prepare for growth EF

	Progress made Autumn Term
	

	Progress made Spring Term
	

	Progress made Summer Term
	

	QUALITY OF EDUCATION IN EARLY YEARS 

	Strengths
	· The school have launched the FBSC in September 2020. The curriculum has been constructed so that it is ambitious and encompasses all skills needed to successfully grow through all stages of life, starting from the early years and progressing all the way through to post 16. The FBSC is designed to give all our pupils the skills, experiences and knowledge they need to reach their best outcomes in life.  

· The curriculum is coherently planned and is sequenced so that it truly reflects the different ways in which our pupils progress. The FBSC also fully incorporates all areas of Preparation for Adulthood, which is embedded in the early years provision.

· The way the curriculum has been constructed allows for pupils to build upon their current knowledge and skills to advance them through their learning and puts a huge emphasis on their future learning, giving them the best chance of success in the future.

· There is a key focus throughout the school on communication. Communication is at the heart of all Early Years Provision at Forest Bridge and children are taught and encouraged to use whichever method of communication which best fits their needs. The school is committed to strengthening communication for all pupils which is personalised to meet the specific needs of each pupil. This includes vocal communication, Picture Exchange Communication, AAC devices like Proloquo2go, Big Mack buttons and Makaton, as well as the use of gestures in the early stages of communication development. The team is skilled at capturing opportunities to promote functional communication that is valuable to the pupil in the moment and focuses on their interests to motivate language.
· Daily phonics sessions are embedded into daily routines. This allows for those pupils who are ready to learn letter sounds and begin reading to develop those skills as early as possible but also allows for those pupils who are not yet ready, to be exposed to letter sounds. By doing this, the pupils gain the best chance of becoming fluent readers as soon as they are ready to do so. 

· With the change in demographics the school has introduced a fourth cohort (EYFS/KS1) to the three traditional cohorts that functions as an entry level cohort before pupils are classified later according to ability and skill acquisition.

	Actions from previous year:

Shared group room in the EYFS corridor has been set up as a reading area.
Planning in EYFS/KS1 was amended to accommodate Natural Environment Teaching more concretely.
The EYFS/KS1 cohort started to use one of the group rooms for setting up theme focussed environments (for example a shop, hairdressers, etc)
	Impact of actions:

· This area is used by pupils to choose a book of their choice and enjoy reading it on comfortable sofa. The space is set up with a phonics display and props for children to use whilst reading/ hearing a story.

· Increase in quality teaching in the natural environment in both numeracy and literacy. Which is impacting positively on pupils’ generalisation.  

	Areas for development


	· Continue to increase and improve the quality of continuous provision and high-quality NET opportunities.  Focus on this with implementing new lead on continuous provision.

	Progress made 23-24
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